
LSTA – LIBRARIAN AS INSTRUCTIONAL LEADER 

MINI-GRANT REPORTING & ASSESSING AUTHENTIC LEARNING ASSESSMENT  

Report for the Winter/Spring Authentic Assessment Mini-Grants Post to http://informationliteracywactc.pbwiki.com -- Due 
June 18, 2010 

The purpose of this report is to reflect on your learning and to create a repository of shared ideas and strategies for 

Washington state community and technical college libraries. 

Project Summary (limit to 200 words) 

Using the Reflect Learn Connect model, we developed a series of course integrated library workshops and supporting 

instructional worksheets to students through the process of selecting a topic, getting background information, revising and 

refining the topic, and finding information to support a short research paper on a controversial issue.  

Participants – Who worked on this project? 

Librarians: Lynn Kanne 

Faculty: Courtney DeRouen 

Class name(s) and approximate number of students involved: College Bridge 6, 17 students 

Learning Outcomes or Project Outcomes – What did you want the students to be able to do? OR What did you intend to 

accomplish? 

 
We used the broad outcomes from the research model: Evaluate, Define Task, Identify Options, Select Sources (see rubric) 
 

Curriculum – What did the students need to know? What content needed to be covered? 

 The basic steps in the research process 
 Strategies for choosing a topic 
 How to analyze a topic for research 
 How to find encyclopedias; how to use them 
 How to use a periodical database to find articles 
 How to correctly cite information in MLA style 

Pedagogy – What were the setting and learning activities for the students to gain/develop these abilities? 

Date/day What we planned What  Happened What we’d change 

Day 1 – Tu 

May 11:  

 

Define task  

1. Research model (Jigsaw) 

2. Selecting and narrowing the 
research topic (RSW #1 & #2). 
Model 1 & 2 with medical 
marijuana topic.  

3. Model Choosing a topic & 
developing and analyzing a 
research statement 

4. Hands on with Opposing 
Viewpoints 

 

1. Lynn presented the Research Model 
while students took notes on the RMJ 
handout 

2. Define task – Review the assignment 
with the class and model research 
strategy worksheet with medical 
marijuana topic. 

3. Model Choosing a topic & developing 
and analyzing a research statement 

4. Lynn demonstrated Opposing 
Viewpoints (OV) (Current controversial 
topics with pro and con argumentative 
essays, topic overviews, statistics, 
primary documents, links to websites, 
and full-text periodical articles.)  

5. Students spent about 30 min 
individually browsing Opposing 
Viewpoints – goal was to find a topic 
and work on the Research Strategy 

Create a worksheet that focuses on using OV to 

select and narrow a topic.  

 

To include the following: 

Side 1: 

1. Identify a broad topic in OV 

2. List several possible narrower topics 

3. Create a research statement 

Side 2  

1. List  or map different arguments about 
the issue (to eventually connect to AW) 

http://informationliteracywactc.pbwiki.com/


Worksheet – sections 1 & 2 

 

   
RMJ                      RSW 

 

Day 2 – Th 

May 13:  

 

Identify Options & select sources, 

part 1 

 

Analyzing the main ideas, LC 

classification, visit reference section 

for encyclopedias, refine topic 

 

1. Lynn 
presented LC 
classification & 
how to find 
reference books on 
topic chosen 
through Opposing 
Viewpoints 

2. Student
s spent more time on the 
research strategy – we wanted 
them to focus on Research 
Strategy Handout – sections 3 
& 4, but they did not all get to 
the reference section to find 
books. Many struggled to 
define topics. 

 

Use a newly created worksheet for topic 

development.  

 

Handout was unnecessarily complicated – we 

redesigned it as the EW.  

Day 3 – Tu 

May 18:  

 

Identify Options & select sources, 

part 2, evaluate 

Students seemed to be struggling with the 

research strategy, so we designed a 

worksheet to focus on encyclopedias and 

projected a completed example for 

everyone to see (using the medical 

marijuana topic).  

 

We then reviewed LC, and directed 

everyone to go to the reference shelves 

and bring back at least one encyclopedia 

related to their topic and write an MLA 

style citation according to the example on 

the worksheet.  

 

Almost everyone found an encyclopedia 

and cited it.  

   

 (completed example 

using medical marijuana) 

 

Projected a scanned copy of the completed 

worksheet, but it would have been better to 

complete it together as a class on an elmo or 

online to show the process as it happens. 



Day 4 – Th 

May 20: 

Review Research Model & Begin 

Periodical Searches 

1. Reviewed the research model 

2. Told students to save all 
handouts & worksheets to 
compile a portfolio that 
documents their research 
process.  

3. Distributed handout with blank 
source chart for taking notes. 
As a group, completed the 
Encyclopedia section of the 
source chart. 

4. Demonstrated ProQuest with 
model keywords (related to 
marijuana); covered how to 
email articles and set up 
folders in email (such as 
yahoo) 

5. Students tried ProQuest for a 
few minutes 

6. Homework: find at least one 
article and print the first page.  

7. Distributed MLA Citation Guide 
Handout 

 

  

 
 

Add intext citation models. 

Day 5 – Tu 

 

Not originally planned 

Completed periodical part of chart (see 

pink handout). Reviewed ProQuest. 

Students were still having trouble 

matching information with their 

arguments, so we created a worksheet 

designed to help them focus on their 

different arguments & the information 

needed to support each one. We 

presented it as a review of the 

information they’d already found. 

Students use the remaining time to 

search ProQuest and OV for articles and 

practice citing one article. 

 

 

 



Day 6 - Th Not originally planned  Additional time for searching – with 

guidance from Lynn & Courtney. 

Reviewed individual citations and helped 

each student work on periodical search. 

 

Days & & 8   In a computer lab for independent 

research and writing. 

 

Assessment – How did the students demonstrate the learning? What assessment did you design for students? (Provide links 

to assessment tools you used in the wiki) 

The students were assigned an argumentative research paper on a controversial issue. They were expected to find 

information to support their argument as well as information documenting the opposing argument.  

Criteria – How did you (instructor and librarian) know the students had done this well?  How did you judge/evaluate the 

performance? 

The following rubric was adapted from the PILR rubrics and shared with students.  

OUTCOME Beginning Good Proficient 

DEFINE TASK 

 

Idea Generation 
and Outline for 
Argument Essay  

 

Levels  

5 & 6/Pre-
College 

 

With guidance the student can narrow 
the focus of a problem by identifying 
two opposing arguments.  The student 
can then decide which side he/she 
agrees with.  

The student can list general reasons to 
support each side.  

The student can make a rough outline 
using point-by-point organization 
(Oshima 143).  There may be some 
errors with formatting or logical 
sequence of arguments.     

With minimal guidance, the student can 
narrow the focus of a problem by identifying 
two opposing arguments.  The student can 
then decide which side he/she agrees with.   

The student can then write arguments and 
evidence to support both sides of the issue.  
He/she can check her work for logical 
fallacies.   

The student can make an outline using 
point-by-point organization which is mainly 
correctly formatted and demonstrates a 
logical sequence of arguments.  The student 
can make a few basic changes to his/her 
outline based on self-review and feedback. 

The student can independently narrow the 
focus of a problem by identifying two 
opposing arguments.  The student can then 
decide which side he/she agrees with.  

The student can then develop specific, 
relevant, and focused arguments and 
evidence to support both sides of the issue.  
He/she can check his/her work for logical 
fallacies.   

The student can make an outline using 
point-by-point organization which is 
correctly formatted and demonstrates a 
logical sequence of arguments.  The 
student can make changes to his/her 
outline based on independent review and 
feedback. 

OUTCOME Beginning Good Proficient 

IDENTIFY 
OPTIONS 

Levels  

5 & 6/Pre-
College 

With assistance, the student can identify 
the kinds of information needed to 
support the arguments made in his/her 
outline.  

With assistance, he/ she can describe 
some attributes, uses, and applications 
of different types of resources in general 
terms. 

With assistance, the student can identify the 
kinds of information needed to support the 
arguments made in his/her outline.  

The student is also able to recognize that 
some choices are not optimal. 

The student can describe the attributes of a 
variety of sources using several criteria. 

The student can independently match 
appropriate kinds of information to 
support the arguments made in his/her 
outline.  The student is able to provide a 
rationale for his/her information choices.  

OUTCOME Beginning Good Proficient 

SELECT SOURCES 

 

Levels  

5 & 6/Pre-
College 

 

The student begins to independently 
choose resources which support his/her 
outline and can also provide some 
rationale for his/her choice.  

The student can identify broad search 
terms which are aligned with the outline 
and supporting arguments. 

The student is able to identify and utilize 
basic resource tools (books and subject-
based encyclopedias) to do research.  

The student can independently select 
appropriate tools with which to search for 
information that will support his/her outline. 

The student is able to use some general 
search terms related to the subtopics but 
which do not cover the full scope of the 
topic.  These search terms are aligned with 
the outline and supporting arguments. 

The student is able to identify and utilize 
basic (books and subject-based 

The student can independently select 
appropriate tools with which to search for 
information that will support his/her essay 
plan. When necessary he/she seeks 
external help to locate resources. 

The student can implement a logical search 
strategy that includes specific search 
terms, multiple resource tools, and is 
aligned with the outline and supporting 
arguments. 



 
encyclopedias) and complex (online 
databases) resource tools to do research.  

The student can identify and prioritize some 
steps in his/her search strategy, but the 
steps may not be done completely or in the 
best order. 

The student can articulate how features of 
the tools and resources assisted in his/her 
research. 

OUTCOME Beginning Good Proficient 

EVALUATE 
SOURCES 

 

 

Levels  

5 & 6/Pre-
College 

 

With guidance, the student can apply 
the 5 criteria for evaluation (below) to 
one or two major sources and articulate 
a factor under each criteria: 

 

 Purpose: What is the source trying 
to do: entertain? persuade? sell? 
inform? 

 Authority: Who is responsible for 
the information? What do you 
know about the author or the 
publisher? 

 Objectivity: Is it inherently biased? 
Are there other sides to the story? 

 Currency: Is the information up-to-
date? timely? 

 Coverage: How much detail is 
included? What’s excluded? 

With guidance, the student can apply the 5 
criteria for evaluation (below) to all key 
sources and make good choices in terms of 
source selection based on the outcome.  

 Purpose: What is the source trying to 
do: entertain? persuade? sell? inform? 

 Authority: Who is responsible for the 
information? What do you know about 
the author or the publisher? 

 Objectivity: Is it inherently biased? Are 
there other sides to the story? 

 Currency: Is the information up-to-
date? timely? 

 Coverage: How much detail is 
included? What’s excluded? 

The student can independently apply the 5 
criteria for evaluation (below) to all key 
sources and make good choices in terms of 
source selection based on the outcome.  

 Purpose: What is the source trying to 
do: entertain? persuade? sell? 
inform? 

 Authority: Who is responsible for the 
information? What do you know 
about the author or the publisher? 

 Objectivity: Is it inherently biased? 
Are there other sides to the story? 

 Currency: Is the information up-to-
date? timely? 

 Coverage: How much detail is 
included? What’s excluded? 

OUTCOME Beginning Good Proficient 

ANALYZE 
CONTENT 

 

Levels  

5 & 6/Pre-
College 

 

 With guidance, the student can examine 
search results and select and 
incorporate some major points which 
are relevant to the outline and 
supporting arguments.  
 

With guidance, the student can 
incorporate the major elements of a 
citation in MLA style. 

 

With guidance, the student can analyze 
search results and select the information 
which is relevant to the outline and 
supporting arguments; however, there may 
be some gaps where the outline lacks 
supporting details. The student can then 
evaluate whether there is adequate material 
to support the outline. 
 
Most of the time, the student is able to 
extract relevant points, by taking notes on 
critical information from selected sources.   
 
With guidance, the student can document 
sources using MLA citation style. 

Based on an analysis of search results, the 
student can select information which is 
relevant to and comprehensively supports 
the outline and supporting arguments. 
Moreover, the student can articulate why 
he/she chose that piece of information to 
support a particular part of the essay.  The 
student takes action to address gaps in the 
supporting details of the outline.   
 
The student is able to extract relevant 
points by taking notes that summarize 
critical information from selected sources. 
 
The student can independently document 
sources using the MLA citation style and 
can find help when needed.  

 

Data – What data did you collect?  How did the students perform? Please include the data (even if you have to mail it to us) if 

at all possible.   

Courtney graded student work based on the rubric. We reviewed the completed worksheets at regular meetings following 

each instruction session. 

Best Practices – What Best Practice would you pass on to other librarians or discipline faculty? 

We need to keep track of what we did and what we would change as we go. Because we adjusted our instruction plan after 

every session, it was difficult to reconstruct what happened after the fact in order to document what we’d do differently next 

time. We make quick notes that helped piece it back together. 



Using a series of worksheets to document the research process helps reduce plagiarism and results in a helpful portfolio for 

assessment at the end of the quarter. The portfolio shows topic development and some of the research process. Keep copies 

of student work: we didn’t copy these portfolios before returning them to the students, so we don’t have examples for 

review. 

Worksheets were a good way to engage these ESL students. The worksheet may require taking notes on what happens in 

class, copying from the board, or documenting their research process. It was helpful to have students use multiple 

worksheets to revise their topics. 

Key learning – What’s your observation or reflection on this project?  What did you or the faculty member learn from this 

project? 

This collaboration gave me (the librarian) an opportunity to better understand the needs of international students as learners 

and it offered the discipline faculty the opportunity to troubleshoot the research process and develop strategies for 

addressing problems in student writing that may result from challenges students face during research. Although the project 

was time consuming, both were motivated to continue because we enjoyed the process and learned from each other.  

 


